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Narrator:

Balloon #1:
Balloon #2:
Balloon #3:
Balloon #4:
Balloon #5:
Balloon #6:
Balloon #7:

Balloon #8:

Narrator:

ALL:

EIGHT BALLOONS
Eight balloons no one was buyin’
All broke loose one afternoon.
Eight balloons with strings a-flyin’,
Free to do what they wanted to.
One [lew up to touch the sun—POP!
One thought highways might be fun—POP!
One took a nap in a cactus pile—POP!
One slayed to play with a careless child—POP!
One (ried to taste some bacon [ryin'—POP!
One fell in love with a porcupine—POP!
One looked close in a
crocodile’s mouth—POP!
One sal around till his
air ran out—WHOOSH!
Eight balloons no one was buyin'—

They broke loose and away they flew,
Free to loal and [ree to [y

And free to pop (all pop together)
where they wanted lo.
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Deaf Plus Dictionary

Mentally Challenged

Limited Mental Skills

May not understand basic
concepts such as yes/no
questions, use of ASL (American
Sign Language)

Usually demonstrate and model
concepts of color, draw, cut, and
paint.

Limited Vocabulary Skills

Identify through modeling colors
Shapes, label all media with
proper name. (crayons, markers,
paint)

Poor Mobility Skills

May not be able to sit properly,
limited arm movement, trouble
holding pencil, paintbrush,
paper, and tape.

May have trouble making fine
details or apply basic media to
any substrate or surface.

Physically Challenged

Poor Mobility Skills

May not be able to sit properly,
limited arm movement, trouble
holding pencil, paintbrush,
paper, and tape.

May have trouble making fine
details or apply basic media to
any substrate or surface.

May have no muscles in the
hands — not be able to make or
use product that requires
muscular strength

Limited communication skills (verbally
and manually)

No lengthy critiques
Might not be able to sign
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Learning Disabled (includes Autism, ADD/ADHD, Delayed, Dyslexic)

The inability to focus or pay attention

May require projects that will
keep them busy and entertained
throughout the class period
(scratch away art)

Group project or collaborative
assignments

Don’t lecture throughout the
class time

Avoid giving students too many
choices — it can overwhelm those
who have autism

Keep instructions simple

Delayed reading skills

Keep sentences short

Read/sign directions along with
the class

Encourage peer reading
Encourage critiques (written and
verbal)

Introverted/No social skills

Avoid topics that involves
negative thoughts— if you must
have them “think outside of the
box” then make sure you give
restrictions (no death, blood,
violence, sex)

Group assignments to promote
social growth

Blindness/Visually Impaired

Poor sight or ability to see

May require projects that have
tactile involvement (piecing
papers together, painting,
modeling)

Assign a partner for a team
project.

Everything needs to be extra large
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(paper, markers, prints)

Avoid giving students
assignments that involves tiny
details
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