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Findings from the Learning Pods!—Session 1

• Each pod should elect one or 
two members to summarize 
their work and findings. 
• Each summary should be 

around 2-3 minutes in length. 
• Please ensure that the labor is 

divided among pod members
• Artifact for Session 1 –
• written summary 



Summary of Session 1

• Deafness is a biosocial phenomenon
• Biological and social differences that matter
• Social changes adapt to biological 

delimitations 

• Sign language pedagogy as minimum 
requirement for sociocultural 
development
• Early evidence of language deprivation

• associated with oralist regimes of pedagogy
• Contrasted with vision in learning

• Lasting influence in Russia, but not 
abroad

• Pedagogy as equal in importance to 
psychology, communication as 
important as language
• Bright triad for deaf pedagogy

• Positive differentiation
• Creative adaptation
• Dynamic development 

• Deaf pedagogical ethics:
• Decreasing harm 
• Increasing beneficence



Phonocentrism and Ocularcentrism: A Tale of 
Two Contrasting Discourse Ideologies – Session 2

Focus Questions:
• What is ideological about 

discourse frameworks?

• What discourse ideologies are 
relevant in deaf education?

• How can stakeholders in deaf 
education interpret dilemmas 
about discourse ideologies 
using ethics as a lens?



A Tale of Two Discourse Ideologies – Session 2

Discourse
• A broad category that includes all ways 

that humans communicate and use 
language to interact with one another and 
ideas in social contexts, like education.
• Multiple discourses entail conflicts.

Ideology 
• This posits that there are multiple 

“worldviews” or systems of ideas that 
follow regular patterns among social 
groups in contexts such as schools.
• Multiple ideologies entail conflict.  



Visually organizing discourses, part 1



Discourse Ideologies 
• Discourse ideologies are systematic ways 

in which people make value-judgments 
about languages and communication 
modes, their composition, ordering, and 
utility. 

• They are interrelated with power and 
other forces, epistemology, and ontology.

• Discourse ideologies align:
• perceptible modes
• sensory modalities 
• cultural and social ordering 
• philosophical constructs and assumptions.

• Discursive ideologies signal an 
overall worldview or political 
orientation between discourses and 
social groups. 

• “Each mode provides its specific lens 
on the world…The world [is] 
organized as specific arrangements 
in space [or] time, or both [that] 
produce [complex cultural and] 
ontological and epistemological 
effects” (Kress, 2010, p. 155, 
emphasis original).



Visually organizing discourse ideologies, part 2a
• Discourse ideologies exist along a 

spectrum. They are not finite nor 
absolute and may overlap in some 
contexts and also may conflict with one 
another
• depending on biological and social capacities 

of agents, culture, and so on.

• They are generally organized with fewer 
modes and interactions at one end and 
more modes and more interactions at 
the other end. 
• Other iterations are possible.
• Needed are discourse ideologies for deaf-

blind education.

Phonocentrism

Ocularcentrism

Multimodality 



Visually organizing discourses, part 2b

• Phonocentric discourse ideology
• PDI elevates and privileges aurally perceptible and 

comprehensible information and knowledge.
• Speech, orality, listening, hearing

• Ocularcentric discourse ideology 
• ODI elevates and privileges visually perceptible and 

comprehensible information and knowledge.
• Visuality, vision, seeing, sign language, texts, images

• Multimodal discourse ideology
• MDI encompasses all modes that are perceptible and 

comprehensible by humans, given sensory capacities.
• Note: Session 3 discusses Multimodal discourse ideology in depth

Phonocentrism

Ocularcentrism

Multimodality 



Phonocentrism historical/general & contemporary/deaf education 

• John Dewey (1990): 
• [Put] before the mind’s eye the 

ordinary schoolroom, with its rows of 
ugly desks placed in geometrical order, 
crowded together so that there should 
be as little moving room as possible, 
desks [all] the same size, with just 
enough space to hold books, pencils, 
and paper, and add a table, some 
chairs, the bare walls, and possibly a 
few pictures, we can reconstruct the 
only educational activity that can 
[occur, it’s] made for ‘listening.’ (p. 31).

• “the manual sign [is] inferior to 
the verbal as a language” 

• (Myklebust, [1957], p. 241-2, cited by 
Bauman, 2008, p. 5). 

• This view pathologically marks 
deaf students as passive and 
broken.

• This ideology still shapes deficit 
models of deafness and deaf 
education today. 

• (Skyer & Cochell, 2020, p. 9)



Ocularcentrism historical/general & contemporary/deaf education 

• Konecki (2011) describes visual research: 
• “Visual data open new possibilities […] Developing 

theories of substantive visual processes could 
facilitate [theories of] visualization of social 
problems, visualization of organizational politics, 
visualization of identity […] The future of 
[research] will inevitably be associated with 
constructing theory on the social, cultural, and 
psychological dimensions of visual reality 
[because] of our society’s recent ‘visual turn,’ 
[and] the growing research focus on the visuality 
of our worlds” (p. 152). 

• Thoutenhoofd (2000) shows the 
salience of vision in deaf 
education, in terms of language 
and communication:
• “deafness as sensory experience is 

best understood by reference to 
the sense of sight.” (p. 261)

• Sacks, (1990) states,
• “[deaf] ‘character’ is 

biological…rooted in gesture, in 
iconicity, in radical visuality” (0. 
97). 



TASK: Media Analysis with an Ethical Lens
• Next, we will examine three media that 

depict various discourse ideologies within 
contemporary deaf education contexts. 

• Our aim is to isolate and analyze features 
of discourse ideology.

• You will notice overlaps with discourse 
ideologies and other conflicts including:
• Structural forms of racism, classism
• Divisions across the Global North/South
• Colonial/Imperialist legacies
• Implicit or explicit ableism and audism.

• We will use an ethical analytic lens, in 
the context of deaf education, where 
findings are context-dependent 
Christensen (2010). 

• Orient primary analysis toward the 
deaf student with respect to the 
education context.  Questions include:
• What is useful?
• What causes harm?
• What reduces harm?
• What is the dominant discourse ideology?


